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Quality Classroom Guidelines Checklist




	Effective Use of the Classroom Environment and Materials 
	

	
	

	1.
Utilizes a day schedule – on the board or on student desk
	

	2.
Utilizes mini-schedules for individual periods or activities – on the board or on student desk
	

	3.
Ensures students always know what “comes next” after completing an activity
	

	4.
Provides visual supports within academic work: visually chunk materials; i.e., write cues on paper; 
use post-its to tab chapters, cut or fold paper in half, eliminate problems or choices in multiple 
choice, provide highlighting to promote independence
	

	5.
Visually organizes independent tasks so student can complete with minimal or no support
	

	6.
Visually organizes overall classroom (students and adults can easily understand each environment in 
the classroom; where things belong, where to locate items, etc.) ; choose location of student’s desk/seat and proximity of peers to promote independence and decrease anxiety
	

	7. 
Uses graphic organizers & highlights significant concepts
	

	8.
Organizes materials in advance of lessons and activities to decrease wait time. 
	

	9.
Provides keyboards and/or options for writing (peer note-taker, advance notes, dictating) when 
writing is challenging
	

	10.
Sensory materials are available to be accessed when needed by the student; this may be during 
instruction; “breaks”; leisure; or scheduled time for sensory input. Dedicated movement space available in the classroom for students who need to stand or move during instruction. 
	

	11.
Implements routines that promote independence in the classroom (predictable sequences, method of 
transitioning clear, wait time minimal)
	

	12.
Teacher plans at some level with related service personnel (ex. Co-teaching, pre viewing IEPs, 
consultation)
	

	13.  Considers scheduling for needs – reduced schedule, scheduling breaks, flexibility to work ahead 
then engage in activity or center, class substitutions if a class is challenging for sensory or academic needs 
(computer vs. music; History vs. English/writing, etc); allow student to transition earlier or later; reduce 
transitions when possible; decrease wait times, plan structured activities during unstructured time in 
the schedule 
	

	14.  A home base is available to: regroup when overstressed; to review & interpret day’s events; for 
review and practice; to complete work in a less stressful setting – NEVER USED AS A 
PUNISHMENT
	

	15.  Uses ‘behavior momentum’ in written work interspersing ‘known’ material with ‘unknown’ or more challenging– beginning with known/easy. 
	

	16.  Stabilizes materials to enable easier manipulation and to increase the probability of independence and successful completion of work
	

	17. Institutes cultural responsive teaching practice that address individual student cultures, language, and values. One example is to have the students create the classroom music playlist. 
	


	Effective Instructional Strategies
	

	
	

	1. Intersperses difficult activities with easy ones; intersperses work w/choice of break/ leisure activity
	

	2. “Chunks” work; breaking up large amounts of work into smaller attainable chunks
	

	3. When teaching says names,; is animated/expressive for some students
	

	4. High  rate of positive talk to students. 
	

	5. Greets each student with a positive hello and at each transition comments or asks a question about student’s special interest.  
	

	6. Uses priming techniques.  Familiarizes student/s w/material before introduced to prevent students from shutting down when new material is introduced
	

	7. Uses the students’ interests to relate to content; make the information ‘relevant’ to the student – research shows use of special interests decreases inappropriate behaviors and increases focus and work attention; relevant material ensures on-task focus
	

	8. Asks student/s what they need: where comfortable sitting, what they need for lectures
	

	9. Calls on a student a minimum of 3 times during teacher directed instruction to promote active student responding
	

	10. Ensures that students are engaged in learning activities with limited wait times
	

	11.  Uses group directed questioning and opportunities for group responding. 
	

	12. Reduces learner errors by using errorless teaching procedures (teach in such a manner that students do not make mistakes; they do not learn an incorrect skill that will have to be corrected or re-taught)
	

	13. Demonstrates concepts using visuals or ‘drama’ when applicable; shows finished products or gives student/s a completed sample
	

	14. Allows student choice for academics: Order of assignments or in class work completion, seat choices, utensil choices, topic choices; choice of working alone or w/one partner vs. a group during assigned group activities. Provides choices at the beginning, during, and end of instruction. 
	

	15. Homework:  when concept is clearly mastered refrains from giving repeated practice; allows alternative assignments; for some students schedules work to be completed only in school; creates 
a communication link for home and school so due dates are clear
	


	Providing Positive Behavior Guidance

	

	1.
States rules and directions positively. Visual supports for positive behaviors posted
	

	2.
Frequently reinforces children when appropriate. Identifies potential reinforcers for each student 
and keeps a constant rotation of reinforcers per individual 
	

	3.
All adults respond consistently to both positive and interfering behaviors
	

	4.
Provides behavior guidance according to function of behavior (communicative, sensory,

 
expectations too high or low, confusion, need for sameness, access to preferred items or attention, 
cultural difference/mores).
	

	5.
Carries out behavior programs according to plan – all team members consistent 
	

	6.
Keeps directions simple, short, specific; provides response time, reduces direct


demands/commands. Pair visual supports with verbal as needed. 
	

	7.
Phrases directions as statements vs questions when choice not an option; tells children what they 
can do, giving alternatives; speaks positive avoiding, "can't", "don't", "no", “later”; refrains from 
ending directive with “OK?”
	

	8.
Provides choices with directions frequently; as a preventative AND de-escalation tool        
	

	9.
Uses hierarchy of prompting from least to most to promote independence (if a new skill determine 
the need for most to least)
	

	10.
Uses interruption/redirection (as appropriate to the situation)
	

	11.
Ignores a low level behavior options include:  continue teaching, change voice, change the activity, remove audience if possible when behaviors start to be disruptive.
	

	12.
When a student is not working does not bring attention – asks a question “Which problem are you 
starting first this one or the bottom one?”; “Are you using a pencil or a pen for this?”
	

	13.
Speaks calmly and quietly; nonemotional tone of voice/nonthreatening body language, is not  
confrontational, does not threaten
	

	14.
Provides appropriate communication systems and ensures opportunities to access
	

	15.
Ensures that students are engaged in learning activities with limited wait times. Creates structured 
breaks instead of “free time” 
	

	16.
If child begins to be disruptive: adult calls on him/her to answer question, read, point to something, run errand.
	

	17.
If child begins to be disruptive or argues, uses redirection strategies: agree with the student & 
change the subject; ask a question; give a choice; redirects and begins another activity; has the 
student write his/her arguments & feelings – uses a neutral voice/facial expression.  
	

	18.
Discontinues task as needed (as appropriate to the situation)
	

	19. 
Provides sensory supports as appropriate (something to hold during teacher discussions: key 


chains,  rubber band, koosh ball, stir stick;  movement breaks, heavy work opportunities)
	

	20.
Provides social stories as appropriate; include special interest age per age appropriateness 
	


	Providing Positive Behavior Guidance
	

	21.
Uses student's names, greets, communicates at eye level, verbally interacts during routine 
activities. 
	

	22.
Shows empathy and acceptance of children's feelings. Talks to the student in private versus public 
during discussions of feelings or interfering behaviors. 
	

	23.
Teaches social & coping skills that promote positive behavior (deep breathing, requesting 
breaks, requesting help, etc.) Teaches self-monitoring & problem solving skills
	

	24. 
Avoids “why” questions regarding behavior. Instead uses language such as “What makes you say 
that?”, “What do you need?” , “What happened?”
	

	25.
Remembers LESS IS MORE when it comes to verbal – talking too much creates anxiety & 
makes things more difficult; uses visuals for directives
	


	Promoting Social Interactions/Social Skills Training

	
	

	1.  
Utilizes standardized social skills curricula  
	

	2.  
Utilizes social story techniques as applicable
	

	3.  
Uses visuals throughout the classroom to promote and teach interactions as appropriate (i.e., social


scripts, cue cards, posters, etc.)
	

	4.  
Utilizes peer mediation techniques as applicable; use peers to promote independence vs adult assistance and interactions                
	

	5.  
Teaches appropriate social skills via lessons and role playing; include: 
· Teaches nonverbal body language, signals as interactions are occurring (look at her face, how do you think she is feeling; do his angry words match his smiling face?; her arms are folded and eyebrows down – what is she conveying?)

· Teaches “Hidden Curriculum”  - what is important to peers and teachers in different settings; social protocols
	

	6.  
Teaches social skills within the natural environment
· Allows practice throughout the day

· Reinforcement for display of skill in new settings


	

	7.  
Provides sincere, enthusiastic feedback to promote and maintain interactions
	

	8.  
Models phrases students can use to initiate and continue interactions   
	

	9.  
Reinforces students’ appropriate social interactions w/others & appropriate responses to challenging
situations.
	

	10.  Effectively selects and arranges materials that promote interactions
	

	11. 
Incorporates opportunities for interaction via structured routines, cooperative games, & activities that elicit social interaction
	

	12. 
Encourages peer partners in routines and during instruction 
	

	13. 
Demonstrates sensitivity to peer preferences and personalities: considers peer placement during class activities
	

	14. 
Assigns specific role during group work; keeps students in groups to a minimum (dyads preferably); if challenging, allows student to work alone and defines an interactive role outside the immediate work such as checking in with groups to see if they need assistance, answering questions they may have, etc
	


	  Effective Strategies for Communication Skills

	
	

	1. Speaks clearly in short sentences
	

	2. Avoids sarcasm 
	

	3. Teaches emotions, facial expressions during structured times and within environment
	

	4. Teaches students to communicate the need for help, when frustrated, to express their emotions. Gives students the language to use “I” statements. 
	

	5. Translates social, emotional reactions, and interactions when the need arises
	

	6. Provides appropriate communication systems and ensures opportunities to access across all settings 
	

	7. Adults use the student’s communication system to communicate
	

	8. Helps student access/learn their communication system 
	

	9. Utilizes a total communication system (accepts all attempts at communication and responds positively)
	

	10. Provides response time for student to process and formulate language – some students need 8-30 seconds to process                 
	

	11. Uses routines to promote communication
	

	12. Uses visual supports as needed to promote communication and clarify verbal directions
	

	13. Utilizes naturalistic teaching strategies (delay, visible/unreachable, forgetfulness, piece by piece, sabotage, violation of expectations, )
	

	14.  Talks at student’s level during discussions vs. physically talking down to student.
	


	Monitoring Progress on IEP Goals and Objectives

	
	

	1.
Data sheets exist for each goal/objective and are completed within classes
	

	2.     Has developed, and team has access to an IEP at a GLANCE
	

	3.
There is a manageable data system (shared among team/days designated/easy to access, 
etc) 
	

	4.
Embeds Goals and objectives into the student’s day; provides SDIs (Specially Designed Instruction throughout the day in appropriate settings)
	

	5.
Provides more than a rating on progress reports
	

	6.
Makes Instructional and Behavior intervention decisions based on data
	

	7.
Criterion on data sheets reflects criterion method on IEPS
	

	8.
Updates data sheets
	

	9.
Team reviews data on a regular basis
	


	Teaming 


	

	1.
A team is identified within the building including but not limited to: General educator/s, 
S&L, Guidance, Special education teacher, Administrator, Psychologist, Social worker; related services; behavior therapist
	

	2.
Roles are assigned to each team member with role responsibilities defined; the expertise of each 
team member is considered when assigning roles.
	

	3.
A Team protocol is utilized with basic agenda

· form is completed during meeting summarized at end with activities, when, who, next date set to discuss outcomes AND distributed to team members
	

	4. 
IEP’s, Positive Behavior Support plans, 504 plans, & data serve as the Content Guide for all student team meetings
	

	5.
Administrator duties include provision of infrastructure to include teaming time for members and 
implementation of support strategies
	

	6.
A system for communicating w/team members during ‘non-team’ times is in place
	

	7.
A trained crisis team is identified 
	

	8.
The team receives on-going professional development
	

	9.
Quality guidelines are available to all team members
	

	10.
An IEP at a Glance is available to all team members
	

	15. The team works proactively rather than Re-actively:
· “Can-Do” team attitude VS “We can’t do that…”

· Team uses terms as ‘tell me more; what would we do to make that happen?”

· Team meets utilizing a ‘Team De-briefing Form’ after a behavior incident

	

	16. Pro-active Parent teaming occurs BEFORE a scheduled IEP meeting; team offers invitations to review data, progress, discuss issues/questions 2-3 times throughout the school year.
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